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Preface 

Education is never merely a system of schools, colleges, examinations, and certificates. At its deepest 

level, education is a civilisational act. It carries the values, knowledge, aspirations, and moral 

imagination of a society from one generation to the next. It shapes how individuals think, how 

institutions function, how communities cooperate, and how a nation understands its future. In this sense, 

the Indian Knowledge System is not only a matter of historical memory; it is also a living resource for 

educational renewal. 

This book, Indian Knowledge System, Education Policy and Institutional Governance, has been written 

at a time when India is rethinking the foundations of its educational vision. The National Education 

Policy 2020 has created a renewed national conversation around holistic education, multidisciplinary 

learning, value-based education, Indian ethos, local knowledge, teacher preparation, and institutional 

transformation. These themes are not accidental additions to modern education. They are deeply 

connected with India’s long intellectual traditions, where knowledge was understood not as fragmented 

information but as a pathway to wisdom, ethical conduct, self-development, social responsibility, and 

collective well-being. 

The Indian Knowledge System represents a vast and pluralistic body of thought. It includes 

philosophical traditions, scientific inquiry, mathematical reasoning, linguistic analysis, ecological 

practices, medical knowledge, artistic traditions, governance frameworks, ethical reasoning, community 

wisdom, and pedagogical practices. It is neither a single doctrine nor a closed system. It is a dynamic 

and evolving knowledge tradition shaped by debate, dialogue, observation, practice, reflection, and 

transmission across generations. This book approaches IKS in that spirit: not as a romantic return to the 

past, but as a serious educational resource for the present and the future. 

One of the major challenges before contemporary education is fragmentation. Knowledge is often 

divided into rigid subjects, ethical development is separated from academic learning, institutional 

governance is reduced to compliance, and teacher education is frequently disconnected from deeper 

questions of culture, values, and social purpose. Indian educational traditions offer a different vision. 

They remind us that education must address the whole person: body, mind, intellect, character, 

emotions, social responsibility, and spiritual awareness. They also remind us that institutions must be 

governed not only by rules and procedures but by values, trust, dialogue, responsibility, and a 

commitment to public good. 

This book examines the relationship between IKS, education policy, and institutional governance 

through multiple lenses. It begins with the conceptual foundations of Indian Knowledge System and its 

relevance for educational vision. It then explores the guru-shishya tradition and institutional culture, 

ancient Indian educational governance, the relationship between IKS and NEP 2020, value-based 

education and school governance, teacher education through the IKS lens, institutional leadership and 

Indian thought, and finally an IKS-based model for modern educational institutions. 

The purpose of this book is not to argue that contemporary education should abandon modern 

knowledge systems. Rather, it argues that modern education becomes richer, more balanced, and more 

humane when it engages seriously with India’s own intellectual traditions. Scientific knowledge, global 

research, digital technology, and international educational frameworks remain important. However, they 

need not be placed in opposition to Indian knowledge traditions. The real task is integration: to create 

educational models that are globally competent, locally rooted, ethically grounded, and institutionally 

effective. 
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The book is written for a wide range of readers. Teachers may find in it a framework for value-based 

pedagogy and culturally responsive teaching. Teacher educators may use it to rethink pre-service and in-

service teacher preparation. School leaders and institutional administrators may draw upon its discussion 

of governance, leadership, community engagement, and institutional culture. Policymakers may use its 

frameworks to think about curriculum reform, teacher capacity, assessment, and institutional 

accountability. Researchers and students may use it as a conceptual resource for further study in IKS, 

educational policy, teacher education, and institutional governance. 

A central argument of this book is that IKS integration cannot remain symbolic. It cannot be limited to 

occasional references, decorative quotations, isolated modules, or ceremonial inclusion. Meaningful 

integration requires curriculum design, teacher training, academic resources, community participation, 

assessment reform, institutional leadership, and policy support. It requires clarity, rigour, authenticity, 

and humility. It also requires careful attention to diversity within Indian traditions so that IKS is not 

treated as monolithic or exclusionary. 

Another important concern of this book is institutional governance. Educational reform does not succeed 

only because good ideas are written in policy documents. It succeeds when institutions have the 

capacity, culture, leadership, and systems to implement those ideas meaningfully. Therefore, the book 

gives special attention to governance structures, stakeholder participation, teacher competency, 

community partnerships, evaluation mechanisms, and leadership models. It argues that institutional 

transformation is essential for educational transformation. 

The discussion of IKS in this book is also connected with contemporary challenges. Climate change, 

social fragmentation, mental stress, ethical decline, excessive competition, cultural alienation, and 

institutional distrust are not merely technical problems. They require deeper educational responses. 

Indian knowledge traditions offer valuable insights into ecological balance, self-discipline, dialogue, 

compassion, duty, social harmony, reflective inquiry, and responsible leadership. These insights can 

enrich modern education when interpreted critically and applied thoughtfully. 

This book is therefore offered as a contribution to the ongoing national and academic conversation on 

Indian Knowledge System and education. It invites readers to think beyond the binary of tradition and 

modernity. It encourages institutions to move beyond tokenism and develop serious frameworks for 

integration. It encourages teachers to become mediators of knowledge, values, and cultural confidence. 

It encourages policymakers to recognise that educational reform must be rooted not only in 

infrastructure and outcomes, but also in meaning, identity, ethics, and institutional culture. 

I hope this book will support educators, researchers, policymakers, and institutional leaders in 

reimagining education as a process of holistic development and responsible governance. If Indian 

education is to contribute meaningfully to the making of Viksit Bharat, it must draw upon both 

contemporary knowledge and civilisational wisdom. The Indian Knowledge System offers a rich 

foundation for such a transformation. 

Dr. Harshvardhan Singh 

2026 
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Methodological Note and Source Orientation 

This book is conceptual, interpretive, educational, and policy-oriented in nature. It examines the 

relationship between Indian Knowledge System, education policy, teacher education, institutional 

governance, value-based education, and educational leadership. The purpose of the book is not to 

present a purely historical account of Indian knowledge traditions, nor is it limited to a narrow policy 

commentary. Rather, it seeks to develop a reflective educational framework through which Indian 

Knowledge System can be understood as a living resource for contemporary educational transformation. 

The approach adopted in this book is interdisciplinary. It draws upon ideas from Indian philosophical 

traditions, educational history, teacher education, institutional leadership, governance studies, 

curriculum theory, value education, and policy discourse. Indian Knowledge System is treated as a 

plural and evolving body of knowledge rather than as a single uniform tradition. The book recognises 

that IKS includes multiple philosophical schools, regional knowledge traditions, classical texts, oral 

traditions, community practices, scientific and artistic contributions, ecological wisdom, and ethical 

frameworks. 

The book uses a thematic and analytical method. Each chapter examines a specific dimension of the 

relationship between IKS and education. The discussion begins with the broad educational vision of IKS 

and then moves towards institutional culture, ancient educational governance, NEP 2020, value-based 

school governance, teacher education, institutional leadership, and the development of an IKS-based 

model for modern educational institutions. This structure allows the reader to move from conceptual 

foundations to policy implications and finally to institutional application. 

The discussion of Indian Knowledge System in this book is not intended to romanticise the past. It 

recognises the richness of Indian intellectual traditions while also acknowledging the need for critical 

interpretation, contextual adaptation, and academic rigour. The book argues that traditional knowledge 

becomes educationally meaningful only when it is examined carefully, interpreted responsibly, and 

connected with contemporary learner needs, institutional realities, and social challenges. 

The policy orientation of the book is shaped by contemporary educational developments in India, 

especially the renewed emphasis on holistic education, multidisciplinary learning, Indian ethos, value-

based education, teacher preparation, and institutional reform. The book treats NEP 2020 as an 

important policy context for rethinking the role of IKS in education. However, it also recognises that 

policy vision alone is not sufficient. Meaningful implementation requires curriculum development, 

teacher capacity building, assessment reform, community participation, institutional leadership, and 

governance mechanisms. 

The book also adopts an institutional perspective. Educational transformation does not occur only at the 

level of ideas. It depends upon the capacity of institutions to translate vision into practice. Therefore, the 

book gives attention to school governance, higher education governance, regulatory bodies, teacher 

education institutions, leadership practices, stakeholder engagement, and quality assurance. It argues 

that IKS integration must be supported by structures, processes, resources, and accountability 

mechanisms. 

In using Sanskrit and Indian philosophical terms, the book follows a simplified transliteration style for 

readability. Diacritical marks have generally been avoided to make the text accessible to a wider 

academic and policy readership. Terms such as dharma, karma, pramana, guru-shishya, nyaya, shruti, 

smriti, karuna, samvada, and vasudhaiva kutumbakam are used in their educational, ethical, 

philosophical, and institutional contexts. Readers interested in deeper textual study are encouraged to 

consult original sources, translations, commentaries, and specialised scholarship. 
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The book is intended as a framework-building contribution. It does not claim to exhaust the vast field of 

Indian Knowledge System. Instead, it identifies selected concepts, traditions, and institutional insights 

that are relevant for modern education. Its aim is to support educators, teacher educators, policymakers, 

institutional leaders, and researchers in developing more culturally grounded, ethically responsible, and 

institutionally effective educational models. 

The source orientation of the book may be understood through five broad categories: 

1. Indian knowledge traditions and philosophical concepts related to learning, ethics, reasoning, 

self-development, social responsibility, and governance.  

2. Educational policy discourse, especially themes related to NEP 2020, holistic education, 

multidisciplinary learning, teacher education, and Indian ethos.  

3. Institutional governance literature, including ideas of leadership, accountability, participation, 

quality assurance, and stakeholder engagement.  

4. Teacher education and pedagogy, particularly reflective practice, experiential learning, 

mentorship, cultural responsiveness, and value-based teaching.  

5. Contemporary educational challenges, including fragmentation of knowledge, erosion of values, 

cultural alienation, institutional inefficiency, and the need for sustainable educational reform.  

The interpretive position of this book is that Indian Knowledge System can contribute to modern 

education when three conditions are met: first, it must be studied with academic seriousness; second, it 

must be integrated through appropriate pedagogical and institutional mechanisms; and third, it must 

remain open to dialogue with contemporary knowledge systems. The goal is not replacement but 

meaningful integration. 

This book should therefore be read as an educational and policy framework that invites further research, 

discussion, institutional experimentation, and curriculum innovation. 

 

 

 

  



Indian Knowledge System, Education Policy and Institutional Governance 

 

 18 Indian Knowledge System, Education Policy and Institutional Governance 

Reader’s Guide: How to Use This Book 

This book has been written for multiple groups of readers: teachers, teacher educators, school leaders, 

higher education administrators, policymakers, researchers, students, curriculum designers, and readers 

interested in Indian Knowledge System and educational reform. Since the book connects philosophical 

ideas with policy and institutional practice, different readers may use it in different ways. 

For teachers, the book may be used as a resource for understanding how Indian Knowledge System can 

enrich classroom teaching. Teachers can draw upon the discussion of holistic education, value-based 

pedagogy, experiential learning, dialogue, mentorship, and ethical responsibility. The book may help 

teachers move beyond content delivery and think of education as character formation, reflective inquiry, 

and social development. 

For teacher educators, the chapters on guru-shishya tradition, IKS and NEP 2020, and teacher 

education through IKS lens may be especially useful. These sections can support B.Ed., M.Ed., faculty 

development, and teacher training programmes. Teacher educators may use the frameworks to design 

modules on Indian educational thought, culturally responsive pedagogy, reflective teaching, community-

based learning, and value-oriented teacher preparation. 

For school leaders and institutional administrators, the book offers ideas for strengthening 

institutional culture and governance. The chapters on value-based education, school governance, 

institutional leadership, and IKS-based institutional models may help administrators reflect on ethical 

leadership, stakeholder participation, school ethos, teacher capacity, community partnership, and 

institutional accountability. 

For policymakers and curriculum planners, the book provides a conceptual and practical basis for 

IKS integration. It discusses the need for curriculum reform, teacher training, assessment transformation, 

institutional mechanisms, and policy-to-practice pathways. Policymakers may use the book to think 

about how IKS can be integrated meaningfully rather than symbolically. 

For higher education institutions, the book may serve as a framework for developing IKS courses, 

interdisciplinary programmes, research centres, faculty development initiatives, and community 

knowledge partnerships. It may also support institutional self-assessment in relation to NEP 2020, 

Indian ethos, multidisciplinary learning, and value-based governance. 

For researchers and doctoral scholars, the book may be useful as a conceptual foundation for studies 

in Indian Knowledge System, educational governance, teacher education, institutional leadership, NEP 

2020 implementation, value-based education, and culturally grounded pedagogy. Researchers may use 

the framework to develop research questions, review literature, construct conceptual models, or design 

institutional case studies. 

For students, the book provides an accessible introduction to the relationship between Indian 

knowledge traditions and modern education. Students may use it to understand why IKS is relevant to 

contemporary learning, identity formation, ethical reasoning, sustainability, leadership, and institutional 

development. 

Readers may approach the book in two ways. Those interested in conceptual foundations may begin 

with Chapter 1 and move sequentially through the chapters. Those interested in practical institutional 

application may directly consult Chapters 4 to 8, especially the sections on NEP 2020, teacher 

education, institutional leadership, and IKS-based institutional models. 
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The book is not intended to be read as a final or closed statement on Indian Knowledge System. Rather, 

it is designed as a starting point for dialogue, reflection, implementation, and further research. Readers 

are encouraged to connect the ideas in this book with their own institutional contexts, regional 

knowledge traditions, policy responsibilities, and educational experiences. 

The central message of the book is that education becomes more meaningful when it connects 

knowledge with wisdom, policy with practice, leadership with ethics, and institutional development with 

cultural rootedness. Indian Knowledge System offers a powerful foundation for such an educational 

vision. 
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